Massachusetts FY09 Narrative Report

1.   Describe successful activities, programs, and projects supported with State Leadership funds and describe the extent to which these activities, programs, and projects were successful in implementing the goals of the State Plan.

A. State Leadership funds and Goal 4.0 of the State Plan (Increased capacity of practitioners and programs to meet the needs of students and to achieve their priority goals)

· The Massachusetts Department of Elementary and Secondary Education (ESE or the Department) invests federal and state funding toward the continuous improvement of ABE services through a variety of program and professional development initiatives.  The largest of these is the System for Adult Basic Education Support (SABES), described below.  In addition, the Department contracts with the Massachusetts Coalition for Adult Education to coordinate an annual professional development conference called Network for ABE practitioners. Department staff members as well offer a New Directors’ Orientation, ABE Program Design Updates, and other training and technical assistance to practitioners 
· Since 1990, the SABES program has provided funding for five Regional Support Centers (RSCs) that work in coordination with a Central Resource Center (CRC) under the direction of the MA ESE.  Through the five RSCs located at community colleges across the state, and with statewide coordination and development from the Central Resource Center, SABES continued to provide comprehensive training and technical assistance for adult education and literacy providers.  Their staff assisted ABE service providers and programs in determining training needs and developed a variety of training opportunities (i.e., consultation, workshops, mini-courses, institutes, study circles, mentoring, peer coaching and teacher research projects) to meet those needs.  In FY09, SABES offered 712 planned professional development activities and another 551 activities in response to requests from local programs; approximately 78% of practitioners statewide (1,302 non-duplicated practitioners) attended these various activities.  Further, 787 practitioners received professional development through venues other than SABES; these activities are also supported with state leadership funds.
· Decisions about which activities SABES offers each year are based on factors that include:  requests from the Department; information from workshop evaluations, sharing groups, and an advisory group; participant attendance data from the prior fiscal year, as entered in the state database; and an annual review of continuous improvement plans for all programs, among other sources. SABES directors consider requests for technical assistance and other resources, and they respond to specific requests from programs as appropriate. 

· Massachusetts makes a substantial investment in SABES. For example, for every federal dollar invested in SABES in FY09, Massachusetts invested over twenty dollars in state funding.  Here’s another illustration of the state commitment: About 7.25% of the total MA FY09 ABE budget was allocated to professional development services provided by SABES and other vendors—a percentage that excludes paid program and staff development hours.  The FY09 professional development allocation, including paid program and staff development hours, was about 11% of the total state ABE budget.
Types of SABES Activities:

· Multi-session courses:  SABES continued to offer multi-session workshops such as New Staff Orientation, ABE Program Design, and Planning for Continuous Improvement (PCI).   In response to practitioner needs, PCI was reformatted into modules in FY09; and practitioners had the option of taking one or more modules in a year.  Other trainings, such as Introduction to Workforce Development, were reformatted into hybrid models of face-to-face and distance learning training  

· Planned follow-up:  The potential for effectiveness of professional development is greatly strengthened when: (1) participants are given assignments that require them to apply lessons learned during and after their training, (2) they are asked to develop an action plan to integrate new knowledge and skills, and (3) SABES staff follow up with them after the course to discuss application of new knowledge. SABES uses a Transfer of Knowledge protocol for certain trainings to assure systematic follow-up.
·  Intensive focus on curriculum content:  For the past few years, SABES has been moving toward increased breadth, depth and impact by centering on a particular theme (e.g., reading, writing or math). For example, in FY09, each RSC offered Reading workshops that were specifically tailored to regional needs. 
· Focus on annual priorities:   As noted earlier, SABES develops or refines activities based in part on annual priorities set by an advisory group.  Priorities for FY09 were to provide training related to 1) students’ transitions to post-secondary education, employment and/or occupational skills; 2) math for non-math teachers; and 3) learning disabilities. Accordingly, each region offered workshops on Next Steps for ABE/ESOL Learners and on Serving Needs of Adults with Learning Disabilities.  Presenters from five regional workshops on Math for Non-Math Teachers convened for a follow-up meeting to review lessons learned. 
· Sharing groups:  Sharing groups provide an opportunity for people in the same role—that is, volunteer coordinators, GED teachers, ESOL teachers, and counselors—to benefit from each other’s experience, ideas, support, and questions.  SABES has found over the years that sharing groups for local staff responsible for program/staff development planning are particularly valuable for identifying professional development needs in the respective regions and strategies for meeting those needs.

· Student involvement activities:  Activities that directly involve students have great potential for increasing student self-confidence, skills, and achievement of goals.  SABES continued to offer student-focused activities such as Student Writing Publication; Worker Rights, Including Health and Safety; and Workplace Immigration Issues Facing ABE/ESOL Learners to help empower students.  In addition, it provided support to the state-funded alliance of adult learners in producing a newsletter, in organizing a statewide leadership forum, and in training adult learners at a statewide Network professional development conference.
B. Successful projects in support of Goal 2.0 (Strengthening, sustaining, developing, and expanding the quality of adult basic education services)

· Technical assistance following monitoring:  Massachusetts monitors ABE program performance in two ways:  First, data on every program is monitored monthly on six areas:  attendance, average attended hours, pre- and post-test percentage, learner gains, setting and meeting student goals, and NRS functional level completion.  This information is made available to the programs for their use in continuous improvement planning, and training in accessing, understanding, and using the data is provided throughout the year, primarily through SABES.  Second, a subset of programs is selected for a more thorough on site, in person monitoring visit by a team from ESE and, wherever possible, a representative from the local WIB or Career Center.  The purpose of the on-site, in person monitoring team visit is to assist in the development and support of program planning for continuous improvement, to identify compliance and/or performance issues that need to be addressed through action plans, and to note and disseminate promising practices. Following the on-site monitoring visit, a report is prepared and sent to the program identifying commendations, strengths, findings (areas of non-compliance), and recommendations (areas for possible improvement that are not compliance issues). A staff member from the local SABES Regional Support Center participates in the exit interview of every monitored program in order to become familiar with possible needs for technical assistance, identify exemplary programs that SABES can refer to others as models, and identify particularly strong staff that SABES might recruit as potential trainers/mentors.  SABES participated in 9 monitoring team exit interviews in FY09.
· Mini-courses to address needs commonly identified through monitoring:  SABES continued to offer Using Curriculum Frameworks to Develop Program-wide Curriculum based on needs assessments from monitoring visits.  At the request of the Department, it also introduced an advanced workshop called Counseling 2: Problem Solving and Support.

· Online and print resources:  In addition to workshops and other activities, SABES provides a wide variety of print and electronic resources designed to increase the quality of ABE services.  Practitioners may receive books, research reports and multi-media resources through online access to a Department-funded ABE library housed at a Regional Support Center. The System publishes The Problem Solver, devoted to math and numeracy themes.  A Math Bulletin and Financial Literacy Bulletin are posted quarterly to SABES' website at http://www.sabes.org/. A new Teachers’ Resource page added to the site in FY09 allows practitioners to upload and/or download lesson plans and other teaching resources.  The web site also contains links to pages on Curriculum and Instruction, Licensure, Technology, Student Leadership, and Workforce and Community, among others.

C. Successful projects in support of Goals 3.0, 3.3 & 3.4  (A more accountable system for adult basic education services through the development, refinement and implementation of content, professional and performance standards, and the integration of student-articulated goals) 

SABES contributes to Goal 3 on an ongoing basis through training and technical assistance on curriculum content, assessment, and goal setting or countable outcomes.  In addition, SABES tracks its own outreach to programs through professional development data entered at least monthly in the state ABE database called SMARTT, or the System for Managing Accountability and Results Through Technology.

· Assessment:  A half-time SABES Curriculum and Assessment Coordinator in each of the five regions continues to provide practitioner training in the administration and scoring of the TABE, REEP and BEST Plus tests.  Further, the SABES web site provides a link to an Assessment web page; and the System offers practitioners online instruction in Fundamentals of Assessment.

· Countable Outcomes (CO):  SABES offers workshops on Countable Outcomes and on Goal Setting in the Classroom.  These trainings are designed to assist practitioners in a) helping students determine, set, and achieve their learning goals; b) collecting required documentation for each “countable outcome” and entering that data into SMARTT; and c) learning how to integrate a goal-setting process into their program. In addition, SABES posts a list of CO/Goal Setting promising practices to its website.
· SMARTT (System for Managing Accountability and Results Through Technology):  In FY09, SABES’ offered 50 trainings for new or experienced users of SMARTT and Cognos, its complementary reporting system.  Field technologists in each region continued to offer technical assistance to programs on the use of SMARTT.   Other trainings focused on analyzing data on student demographics, participation and performance.
· Support for ABE licensure and related professional standards:  SABES supports practitioners who are seeking licensure through a Web page with licensure resources (www.sabes.org/license/index), monthly meetings of cohorts of license-seekers working together on their portfolios with support, and information sessions for people considering licensure.  A core support for licensure is a multisession course on adult development and learning theory. In FY2009, this course was reformatted from 45 to 15 hours. The decrease in course hours actually resulted in an increase in participant-hours because more practitioners persisted through the newly formatted course. Finally, each SABES Regional Support Center has one or more staff members who keep current with license information and serve as resource people in their regions.
· SABES Professional Development Catalog:  SABES has introduced a new catalog of offerings that specifies which Professional Standards for ABE Teachers each activity is designed to address.  The format is intended to help practitioners be more purposeful in selecting activities tailored to their individual needs.
D.  Successful projects in support of Goal 1.0 (the development of a comprehensive, integrated, coordinated and effective Adult Basic Education system in Massachusetts through interagency collaboration)

Each year, SABES staff members promote and support interagency collaboration both through their own participation on boards, committees, and task forces, and through developing activities designed to foster collaboration skills in others.  In addition, SABES and the Department are jointly advised on professional development issues by an advisory group comprised of 18 teachers, directors or counselors from all regions who meet twice a year.  Here are just a few examples of these partnerships:

· SABES’ interagency collaboration - SABES affiliates serve on state-level organizations such as the Massachusetts Family Literacy Consortium, the Massachusetts Coalition for Adult Education, the Massachusetts Workforce Alliance and the Massachusetts Interagency Policy Team. In FY09, SABES has collaborated with the Department through participation on the ABE Strategic Planning Task Force and the Massachusetts ABE Directors’ Council.  Each of the five Regional Support Centers maintains ties to regional Workforce Investment Boards and local Career Centers. In addition, SABES maintains linkages to local organizations (e.g. Boston Community Planning, Pathways to Family Success Partnership, and The Educational Resources Institute). Note also that the advisory group is comprised of 18 ABE/ESOL teachers, directors and counselors from all regions who meet twice a year.  
· Developing collaboration skills in others - Consistent with the Department’s increased emphasis on providing support for learners beyond the GED, SABES has  increased its number of trainings in workforce development, workplace education, and community planning.  A partial listing of related trainings for FY09 includes: Community Planning Orientation, Introduction to Workforce Development, Successful Strategies for Working with Businesses, and Integrating Career Awareness in the ABE/ESOL Classroom.     
2.
Describe any significant findings from the Eligible Agency’s evaluation of the effectiveness of the adult education and literacy activities based on the core indicators of performance.

Overall, Massachusetts met our negotiated target by 1%. We did not meet the target for core indicator #1 by 18%, exceeded the target for core indicator #2 by 19%, and met the target for core indicator #3.  
CORE INDICATOR #1: Completion of educational functioning levels  

ABE Level Completions
Based on the negotiated levels of performance with USDOE, the overall ABE performance target was not met by 14%. The Massachusetts ABE system is in the midst of a transformative process of aligning its content standards, assessment and classroom instruction.  The goal of the process is to insure that ABE students are receiving instruction that is aligned with content standards that capture what it is students need to know and be to do to succeed in the 21st century as workers, parents and community members and to also insure that the assessment that measures student progress is aligned with what is being taught in the ABE classroom.  As the ABE system moves forward in the alignment of content standards, assessment and instruction, it is anticipated that we will achieve our performance targets. To help ensure that we achieve the performance targets, we will be releasing individual student and class level reports for teachers to assist them in linking the results of the Reading and Math Massachusetts Adult Proficiency Test (MAPT) with the standards and benchmarks in the ABE frameworks. Additionally, Massachusetts is implementing a pilot of the STAR (STudent Achievement in Reading) Program, which has been endorsed by the Office of Vocational and Adult Education. The STAR pilot will provide 8 to 10 programs with comprehensive training and technical assistance on evidence-based reading instruction, a method developed to help teachers improve reading outcomes for intermediate level adult learners.

ESOL Level Completions 

Based on the negotiated levels of performance with USDOE, the overall ESOL performance target was not met by 4%. We exceeded our performance target in the Low and High Beginning ESOL levels by 13%.  One factor why the low beginning and higher beginning levels exceeded their targets might be that it is easier to show gain in the lower ESOL levels since the required assessment, BEST Plus, measures speaking and listening skills which are often easier for adult learners to show gain in skill than in reading and writing skills This is the fourth year that we required all BEST Plus test administrators to submit their scores to ESE and SABES staff to check their inter-rater reliability and receive remediation if needed. 

 (Note: Programs have used the same tests for the past several years, but a new test to measure reading and writing must be selected in the future. This may impact negotiated levels of performance in subsequent years.)

	Education Level
	Target
	Actual
	Increase or Decrease

	Beginning Literacy ABE
	27%
	23%
	-4%

	Beginning ABE
	35%
	29%
	-6%

	Low Intermediate ABE
	33%
	32%
	-1%

	High Intermediate ABE
	23%
	24%
	+1%

	Low ASE
	20%
	16%
	-4%

	

	Beginning Literacy ESOL
	43%
	41%
	-2%

	Low Beginning ESOL
	57%
	65%
	+8%

	High Beginning ESOL
	55%
	60%
	+5%

	Low Intermediate ESOL
	46%
	43%
	-3%

	High Intermediate ESOL
	36%
	26%
	-10%

	Advanced ESOL
	40%
	38%
	-2%


CORE INDICATOR #2: Employment and post-secondary education/training outcomes

Overall, Massachusetts met the target for core indicator #2 by 19%.  We use wage record information provided by the Department of Revenue (DOR) for the employment measures for 66% of our students who provide a social security number and sign the confidentiality release form. We request the data from DOR quarterly to update information in our data system. This year we exceeded our target for entered post-secondary education or training by 9% and retained employment by 30%. We did not meet our target for entered employment.  Due to the steep decline in job opportunities in Massachusetts, many of our students may have been further hindered in obtaining employment. State projections indicate that jobless rates will continue to be low even as the situation improves for businesses. We will continue to analyze the data matching as well as survey records to determine reasons for the decrease.  

	Indicator
	Target
	Actual
	Increase or Decrease

	Entered employment
	45%
	25%
	   -20%

	Retained employment
	35%
	65%
	   + 30%

	Entered post-secondary education or training
	45%
	54%
	   + 9%


CORE INDICATOR #3: GED or secondary school diploma outcomes

Massachusetts met our target for core indicator #3. We receive monthly GED downloads from the Oklahoma Scoring Service, and are able to match several data fields regardless of whether or not the student’s social security number is given so we have valid and reliable data. The total number of goals set was higher this year compared to last year, but the number met remained almost the same.  The survey method is used only for the secondary school diploma goal which represents about 5% of the students for this core indicator.  

	Indicator
	Target
	Actual
	Increase or Decrease

	Obtained a GED or secondary school diploma 
	68%
	68%
	 0%


3.
Describe how the Eligible Agency has supported the integration of activities sponsored under Title II with other adult education, career development, and employment and training activities.  Include a description of how the eligible agency is being represented on the Local Workforce Investment Boards, adult education’s involvement on the State Workforce Investment Board, the provision of core and other services through the One-Stop system and an estimate of the Title II funds being used to support activities and services through the One-Stop delivery system.

Overview of Workforce Development Activities in FY09
In FY09, the Massachusetts Department of Elementary and Secondary Education (ESE) worked to maintain collaborative strategies with the state’s workforce development system (in spite of funding cuts) in order to assist students attain their goals related to employment and education/training. In FY09, a clear benefit to building collaborative interagency strategies occurred through additional funding received by ESE from the Nellie Mae Educational Foundation; these funds supported development of a task force to identify policy barriers that inhibit the successful transition of ABE learners to post-secondary education.  In addition, in FY09, the workforce system expanded education and training opportunities through funds from the American Recovery and Reinvestment Act (ARRA); although ABE did not benefit directly from such funds, many local workforce boards prioritized ABE/ESOL in the services they funded and utilized ESE-funded programs to deliver those services.  
Massachusetts’ Governor, Deval Patrick, is supportive of and involved in the workforce system, and in his active inclusion of ABE/ESOL as a priority of the system continued in FY09. Since he reconstituted the MA Workforce Investment Board, it has been an agent of change and greater coordination in the state. Increased commitment to addressing the needs of undereducated adults in Massachusetts had resulted in the formation of an ABE/ESOL subcommittee of the MA Workforce Investment Board. Anne Serino, the State Director of Adult Basic Education, serves as an official member of the MA WIB, and as such, participates on this subcommittee. Andrea Perrault, ESE’s Workforce Development Specialist for the Adult and Community Learning Services unit (ACLS), participates also, as do other key representatives of the state’s ABE community. During the prior year and into FY09, this group and its sub-committees met regularly to develop a report to submit to the Governor and the MA WIB. The report was presented in September of 2008 to the full WIB Board and to the Governor who attended the meeting. The report was approved unanimously; in it, key areas of recommended activity included establishing a coordinated funding strategy for workplace education and building stronger linkages from ABE to post-secondary education and training and to employment.
In FY09, collaboration occurred between ESE and the offices of the Secretary of Labor to develop a unified application for workplace ABE/ESOL funding for release in FY10. The area of improving linkages between ABE, the workforce system, and post-secondary education was addressed through joint collaboration on the Bridges to Success Task Force funded by the Nellie Mae Educational Foundation; workforce system representatives were integral to the work of the task force and to the report it issued in June of 2009. The topic will be continued in FY10 through an additional grant from the Foundation, and the Chairperson of ABE/ESOL Subcommittee of the MWIB will participate in this group.
In addition in FY9, ESE continued to foster strong collaboration with the workforce system in the following ways: 

1. Funding ABE programs through Workforce Regions: For 15 years, ESE has funded our services in each 5-year cycle through a regional approach. A portion of the regional funding (12%, or approximately $2.8 million in state and federal funds) flows through the workforce region, giving workforce representatives a voice throughout the cycle in services that lead most closely to employability.

2. Appointments of ABE Representatives to Local Workforce Investment Boards: With Chief Elected Officials in each workforce region and with local Workforce Board executive directors, ESE works to appoint representatives of ABE to the 16 regional boards, ensuring that ABE has “a seat at the table”.  An ESE-funded ABE Program Director is chosen to participate on the WIB and to keep other ABE program directors in the region informed of workforce development activities.  An ESE-staff person convened these representatives twice last year to share state-level information and to inform one another of local initiatives and strategies. In FY09 the topics addressed included (in the fall) reviewing the ABE/ESOL report of the ABE/ESOL subcommittee of the MA WIB, and (in the spring) discussing/reviewing the plans for the dispersal through the workforce system of ARRA funds.
3. Collaborating with One-Stop Career Centers:  ESE directly supports the state’s One-Stop Career Center (OSCC) network with approximately $430,000 in Title II funds, and additional state funds.  ESE provides additional funding to local ABE providers to have out-stationed ABE staff conduct intake, assessment, and referral services in 13 of 16 career center regions (Berkshire, Bristol, Brockton, Cape Cod, Central Mass, Franklin Hampshire, Hampden, Greater Lowell, Lower Merrimack Valley, New Bedford, North Central, North Shore, South Coastal). In FY08, discussions had occurred to expand this service delivery strategy to two more regions, Boston and Metro North. However, because of budget cuts, we could not move forward with these plans, and that status did not change in FY09. ESE partners with Local Workforce Investment Boards to support collaboration between ABE providers and career centers. Memoranda of Understanding exist between ESE and the 16 workforce development regions. The MOU identifies the areas where our systems overlap as intake, assessment, and referral. Out-stationed ABE staff stationed in One-Stop Career Centers help OSCC customers who need basic skill development improve their prospects for employment. Out-stationing exists in 13 of the 16 workforce development regions.   

4. Prioritizing Workforce Development Strategies in the FY 2006 to FY 2010 grant cycle: ESE prioritized Workforce Development in the FY05 5-year RFP to encourage ABE programs to integrate and/or coordinate services with training vendors, workforce boards, and career centers to help students to improve their readiness for employment, move up on the job, identify career paths, and/or to build their occupational skills or awareness. A primary ESE coordination strategy is that we direct 12% of regional funding for ABE programs (approximately $2.8 million) through the regional workforce system. Joint monitoring of ABE programs takes place during the 5-year funding period.   In FY09, the continuation RFP again prioritized coordination with workforce development. Programs were encouraged to focus more on “next steps for students”, including integration of services with an occupational training provider or a career center, coordination of  services with a workforce development agency/entity, or integration of work readiness and career awareness content into the ABE/ESOL classroom.

5. Workplace Education Programs: ESE funds and supports workplace education partnerships by funding workplace education planning and implementation grants on a yearly basis. The Department funds ABE providers to offer workplace education programs at worksites across Massachusetts. All Workplace Education Programs must result from successful planning grants. A planning grant was issued in FY09, with 12 applications funded. In contrast to prior rounds of planning grants, ESE communicated that there should be no expectation on the part of grantees that the planning grants would be followed by consideration in an ESE-issued workplace education implementation grant. Instead, grantees were encouraged to apply to the newly created joint fund for workplace education in FY10 to be managed by Commonwealth Corporation. ESE is still funding grants for workplace education that had not completed their eligibility cycle. A variety of industry sectors are represented, including manufacturing, education, retail distribution, hospitality, health/elder care, maintenance, and food service. 

6. Professional Development/State Leadership Activities: ESE provides professional development opportunities by funding and working with SABES (System for Adult Basic Education Support), the Massachusetts Coalition for Adult Education, and the MA Worker Education Roundtable. These organizations support ABE programs in areas related to workforce development. Each SABES center has staff dedicated to this priority area. Workshops and other activities were offered in FY09 to assist programs to understand and be ready to implement services integrated or coordinated with the workforce development system. SABES staff coordinated meetings to acquaint directors and staff of local ESE-funded programs at One-Stop Career Centers to facilitate development of better understanding of career center services and stronger relationships with career center staff.

SABES develops the capacity of programs to engage in workforce development coordination by offering workshops on targeted topics (Integrating Job Readiness in the ABE/ESOL Curriculum), convening meetings with ABE program staff and workforce development staff, and by offering technical assistance to specific programs. A new guide book and a revised training were developed this year on Integrating Career Development in the ABE/ESOL Classroom. SABES has worked with ABE programs to introduce both the Job Readiness and Career Awareness concepts and classroom strategies on a program-wide basis. In FY09, continued trainings on this tool were promoted and delivered. In addition to recruiting practitioners to learn about the tool at workshops, SABES worked to deliver this training to individual programs where all teachers and counselors would benefit from learning how to infuse career awareness throughout the program. 

The Massachusetts Worker Education Roundtable provides workshops and technical assistance to better enable ABE providers to engage in effective delivery of workplace education programs and to inform labor organizations and businesses with a stronger understanding of how to identify if workers require basic skills instruction in order to improve their performance on the job, and how to deliver effective workplace education programs.

The Massachusetts Coalition for Adult Education delivers a yearly conference for adult basic education teachers, counselors, directors, and other staff. Each year, a strand exists that focuses on workforce development. ESE offers a strand each year with one session that highlights promising practices from among our funded initiatives. 

7. Interagency Pilot Projects and Policy Groups: From 2002 to 2008, ESE participated in the development of projects through interagency collaboration (and funding) with the Executive Office of Labor and Workforce Development, Commonwealth Corporation, the Division of Career Services: the Extended Care Career Ladder Initiative and the Workforce Competitiveness Trust Fund. In each, industry sector initiative education and training designs support skill development initiatives for youth or for incumbent workers.  

8. Highlighting Workforce Development at the Annual ABE Directors’ Meeting:
At the annual Directors’ Meeting in September 2008 sponsored by ESE entitled Blueprint for the Future: Access, Quality, and Next Steps, workforce development was integrated prominently into sessions because the theme included “next steps for students.” It was focused on a review of the draft of the Massachusetts Strategic Framework for ABE.  In addition, some sessions focused on program collaborations with Workforce Boards, One-Stop Career Centers, businesses and unions. 

4. Describe successful activities and services supported with EL Civics funds, including the number of programs receiving EL Civics grants and an estimate of the number of adult learners served.  
In FY09, ESE provided EL/Civics instruction grants to ten ESOL programs.  Grant recipients included both local education agencies and community-based ABE programs across Massachusetts.  Funded programs are located in both urban and rural settings with the predominant populations served found in urban and suburban settings with high immigrant concentrations. One thousand and thirty seven (1,037) ESOL students were served.  

Some specific program activities are listed below:  

Visits by political leaders: Several state legislators, city councilors, school committee members and the mayor visited classes at one program. Lesson plans were created to help organize the time spent with each visitor. Students were pleased that these decision makers would take the time to visit and provide information to a class, and the visitors were impressed by the questions students asked them.

Civic Engagement: State-wide a number of programs participated in the VERA (Voter Education, Registration and Action campaign) mock election. Civics teams in each program developed materials for use in beginning, intermediate and advanced level ESOL classes to involve students in thoughtful discussion of the issues on the mock ballot. State-wide programs used the national election as the central civics focus during the fall term.

Financial Literacy: One agency collaborated with a local community action program to provide mini-courses in financial literacy. This was an adapted curriculum to help students better understand the current challenging economic environment. Another agency hosted students from a local college to participate in lessons on taxes and discuss tax preparation. Another program offered a “money and shopping” unit that included guest speakers from the Bank of America. The presentation included information on how banks make money, interest on credit cards and a definition of credit.
Understanding the Significance of the Census: One agency committed itself to engage its students in preparation for the 2010 Census. Staff from the Census Bureau visited the program to speak about the importance of the Census and being counted, how to fill out the forms and how to verify the identity of anyone claiming to work for the Census.

Some unique curriculum projects are listed below:

Self-Advocacy and Civic Engagement:

Through collaboration with a local advocacy agency, one program was able to have students complete an eight week leadership training that focused on community activism. The intensive training covered such topics as cross-cultural perspectives about law enforcement, how to effectively use the police and 911 services, issues on drug and gang violence and participating in crime watch groups.

Understanding Work Skills: 

Several programs developed units on work skills that included topics such as reading classified ads, understanding workplace ethics in the U.S., reading about job training and higher education programs and learning about the role of the Occupational Safety and Health Administration. One program reported complementing the above through an active collaboration with their local One Stop Center which provides referrals to jobs and job training. In addition, the career counselor from the One Stop Center provided workshops on job placement, career exploration and stress management.
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