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SUPPORTING STUDENT SUCCESS




Indiana Narrative Report 2008-09
Indiana Program Performance Highlights
Enrollment in the state-administered adult education program increased by more than 1,700 students in 2008-09, and participants remained in the program longer on average, an increase of 12 hours from a year ago. 
Still, about 80 percent of the participants functioned below the ninth grade level or were learning English as a second language at program entry. Seventeen percent of the adults in the Indiana program were reported as “low income.” Nearly 10 percent of the participants said they were single parents. 
Indiana’s 2008-09 outcomes for educational gain increased to 52 percent from nearly 49 percent the year before. Other outcomes under the National Reporting System (NRS) for adult education remained about the same or were lower than the previous year.

· 58 percent of students with a goal of obtaining employment achieved the goal.

· 56 percent of students with a goal of retaining employment achieved the goal.

· 70 percent of students with a goal of earning a high school credential achieved the goal. 
· 71 percent of students with a goal to enter postsecondary education or further training achieved the goal. 

The state placed additional emphasis on educational gain and transition to postsecondary education. The percentage of students who completed one or more instructional levels reached its highest level since the implementation of the NRS. The number of students who continued their education rose to over 1,700 from about 1,300 a year ago. 
The difficult economic environment likely played a role in the statistics. The number of unemployed adults increased to 12,911 in 2008-09 from 11,894 in 2007-08. The number of adults on public assistance rose as well. 
State Leadership Highlights 
State leadership funds supported Indiana’s adult education professional development system. The adult education professional development project represented an integrated system where professional learning activities were designed and delivered by professional development consultants, workforce education specialists, contracted services, state staff, and program staff. Multiple delivery methods were utilized, such as conferences, regional workshops, program-based activities, self-directed learning, mentoring/coaching, technology-based approaches, focus groups, and meetings.

Professional development team members were responsible for leading specific components and/or initiatives within work teams. Training initiatives reflected state and national priorities. Coordination and support existed among staff members of the state Office of Adult Education, professional development project, and workforce project. 

The professional development system has evolved over the course of the current state plan. New administrators had the opportunity to attend a series of workshops designed to meet their needs, receive one-on-one assistance from the administrator coaching consultant, and access a peer mentor coach. The coaching consultant was assigned to work with other administrators who needed additional assistance.
Adult education teachers and paraprofessionals had training opportunities at the local, regional, and state levels, and to a limited extent, the national level, which were led and coordinated by experienced professional development staff. New adult education instructors had access to a New Teacher Training System (NTTS), as well as local, regional, and statewide activities and a variety of training resources.
The use of program performance data for program improvement that leads to greater learner achievement continued to be a priority for the team. Areas of emphasis included expanding access through distance learning and increasing program performance, including educational gain and further education.  
The professional development team and state staff worked together to analyze program performance and developed strategies for working with low performing programs. Training was conducted and assistance was provided to local professional development facilitators on locating and interpreting program performance data. The data were used to develop local professional development plan goals. 

The Annual Winter Institute in February offered 19 sessions aimed at improving program performance. The Institute attracted 189 adult educators and offered conference tracks focused on transition to postsecondary education or training, English as a second language, and brain-based learning. Discussion roundtables provided an opportunity for participants to share best practices. 

Meanwhile, state staff and the director of professional development met with administrators of low performing programs in the spring to review performance progress and provide guidance for continued improvement. Program performance for several targeted programs improved as evidenced by year-end performance reports.   
The Professional Development Facilitator (PDF) project was designed to deliver learning experiences at the program level based on specific needs of staff. The professional development project provided leadership for teachers who had been designated by each comprehensive program director to be their program’s PDF. The role of the PDF was to work with the program administrator to develop and facilitate locally-driven plans for staff development. The state consultant assisted with developing a local training plan that reflected staff needs, as well as state and federal requirements and priorities. 
Nearly 1,000 participants participated in professional development activities. Adult educators attended 327 training activities through the PDF project with an average 10 training experiences per person for the year. A number of changes were observed and documented.

· Improved overall program performance
· Increased understanding of and attention to the needs of students transitioning to the postsecondary setting

· Implementation of new instructional ideas and/or development of curriculum

· Increased understanding of assessment products and related policy

· Deeper understanding of student needs derived from test data to design an appropriate instructional plan

· Increased integration of employment-related skills in curriculum

Professional development for new adult education administrators included services to 17 new directors or coordinators. Recognizing the lack of prior experience in adult education and in order to address varied learning styles of participants; information was offered in a format of one-on-one visits and workshops. Each new administrator received three visits or extended conference calls, and the sessions relied on information within the Handbook for Administrators of Adult Education. Three new/nearly administrators’ workshops were held during the program year.

Indiana’s Leadership Conference for program administrators was in December. Nearly 100 administrators participated in discussion groups addressing potential changes to Indiana’s delivery system and funding structures. Attendees also had the opportunity to attend panel discussions regarding learning transition, persistence, and retention. A question and answer session with state leaders were held and a panel of state partners was convened with representatives from Ivy Tech Community College, Indiana Chamber of Commerce, and the Indiana Commission on Higher Education.
The professional development project staff researched assessment instruments, reviewed test publishers’ guidelines, interviewed program staff, and met with state staff. An addendum to the state assessment policy was developed to support the current policy and clarify testing protocol. While extensive training was in place for the CASAS test, it became evident that regular TABE workshops were required. A TABE workshop was delivered and filmed at the Winter Institute and others were presented upon request. 
The New Teacher Training System provided workshops, the adult education teacher handbook, mentors, and an online pre-service. Thirty-one new teachers registered online at the professional development site and were forwarded information. The online pre-service was completed by 36 new teachers or those seeking a review of the basics. New teachers and experienced adult educators, who serve as mentors, were paired in the mentor project when requested by program directors. Six mentoring partnerships took place. Each mentor worked one-one-one with their adult educator to establish goals and agreements for the partnership. 
Forty teachers attended a two-day workshop entitled Preparing for Work. The curriculum was developed by Equipped for the Future and the Center for Literacy Studies at the University of Tennessee at Knoxville. Preparing for Work is a skills-based course designed to prepare clients and students for entry level work. Teachers attending the training learned how to integrate the course content into their existing program framework. 

Nineteen participants enrolled in the first year of the Leadership Excellence Academy. The overall focus is to establish a leadership development program that uses a skills-based approach, grounded in leadership and management concepts, principles, and practices. Participants concentrated on the components of program improvement in three workshops, two online courses, three related interim activities and webcasts. An accompanying CD included copies of everything in the brochure so that programs could customize the documents with their program name and other information. 
The guide and CD were distributed to adult education programs in Indiana. A workshop was conducted for several of the programs where data indicated the greatest need for vigorous ESL recruitment. Participants used the workshop to formulate a plan to implement upon returning to their program. 

There were other special projects coordinated by the professional development project.

· Civic engagement. Indiana was selected to participate in the Right Question Project’s civic engagement initiative. A national initiative, the purpose is to help adult learners develop critical thinking and civic engagement skills. Fourteen teachers attended the intervention group workshop and an additional 14 attended the control group workshop. Teachers learned methods for developing and improving questions they pose which require students to activate higher level order thinking skills.  
· Health literacy. Indianapolis was a regional site hosting a national health literacy summit. Following the summit, NCSALL-created health literacy curriculum was introduced into adult education classrooms and a workshop was held at the Winter Institute. 

· Content standards. The final drafts of Indiana’s content standards for adult education in ESL reading and ABE/ASE math were completed in May. The standards and benchmarks are ready for program validation. 

A member of the professional development team and an ESL consultant surveyed programs across the state and nation in an effort to gather successful ESL recruitment strategies, promotional brochures, and intake documents. The professional development staff member also collected and analyzed program and census data to target regions that showed a large disparity between the number of potential ESL learners and programs enrollment. The result was a printed piece entitled ESL Recruitment Guide: A Template for Program Directors and Staff. 
As a final activity, professional development facilitators made a number of observations that were compiled into an end-of-year reflection.

· “Teachers have changed retention strategies and have new ideas to use at class sites.”

· “My staff has continued to use an increasing level of technology.”

· “Professional development is essential in keeping staff on the same page when doing assessment, evaluation, and follow-up on students.”

· “Teachers are trying new practices and our performance report has improved.”

· “Teachers became more aware of the need to teach higher levels of math to prepare our students for the transition to higher education.”

Some challenges remain.

· “Challenges include finding a time when all staff could possibly attend because of all the sites and times of classes.”  Another barrier was communication concerns with directors of adult education. 
· “Some of the staff was unaware of the many community resources and options for assessing support services through WorkOne and community colleges and linking students to these agencies.”

·  “We have faced the challenge of getting students to reach the 60 hours needed to post-test.”

· “The most significant challenge I have faced this year was a lack of funding.”

· “One change that has stood out this past year was the influx of displaced workers coming to adult ed programs for guidance and improvement of their educational skills for further schooling and/or training.” 
Adult Education Works in Indiana Workforce Education Project Highlights

The goal of the workforce education project under state leadership was to develop a statewide system of workforce education delivery by building the capacity of Indiana adult education programs to deliver workplace basic skills training for employers in their communities.

Supervised by a director, part-time regional workforce education specialists and a half-time workforce professional development coordinator, the project continued to focus on developing strategic alliances and leveraging available resources by working with adult education programs, regional workforce, community-based and faith-based organizations, and economic development stakeholders to meet regional workforce needs. 

According to an Indiana state Chamber of Commerce study, Indiana’s Adult Education and Workforce Skills Performance Report – Preparing Adults for a Brighter Future, approximately one million employed Hoosiers have literacy skills levels below the minimum standard required for successful employment in a knowledge-based economy.

To aid in this effort, local adult education programs have provided basic skills education to employees representing a variety of companies and agencies since 2000. Workforce team members made company and adult education program visits during the program year. Team members gave public and business presentations about their services, and participated in training sessions. 
Regional workforce development district “hubs” within the adult education delivery system continued to develop, deliver, and sustain workforce basic skills programs. Workforce development facilitators (WDFs) employed by the host adult education program for each workforce education district worked with their regional workforce education specialist to market basic skills training and implement projects.

Statewide hub meetings were conducted to share information and highlight best practices, and workforce teacher trainings provided resources focusing on contextualized learning. The workforce education professional development activities concentrated on building capacity of the workforce development facilitators, assisting them in working and building relationships in their communities, and training teachers associated with workforce education projects to deliver contextualized curriculum within the framework of Indiana’s workplace model. 

Integration of Title II Supported Activities and Other Related Highlights
At the local level, the Office of Adult Education required each comprehensive adult education program to conduct quarterly coordinating council meetings with representatives of partner and other community agencies serving the target population. The workforce education project fostered collaboration with workforce development and economic development at local and state levels.

Programs were encouraged to co-locate services in WorkOne centers, Indiana’s one-stop system, and Ivy Tech Community College sites. The Office of Adult Education provided funding for transition activities with Ivy Tech Community College and class locations at WorkOne sites. 
A summer legislative study committee on adult education issued a report and provided recommendations at the following Web address:
http://www.in.gov/legislative/interim/committee/reports/ICAEBB1.pdf  

To advance adult education at the state level, work has begun to develop a seamless adult education program that supports successful outcomes and is linked to workforce and economic development. 
State agency representatives initiated the process to provide leadership, support, and policy alignment to ease student transition between programs. This partnership of state agencies will provide oversight in aligning entry and exit criteria, crosswalking of assessments, and blending funding. 

Once the adult education student reporting system is completed and inter-agency data sharing agreements are in place, Indiana’s adult education, workforce, and higher education systems will have a wealth of information to measure system performance and inform policy decisions.
EL Civics Grant Highlights
EL civics grants allow programs to purchase materials, software, or equipment; develop curriculum to integrate civics education and citizenship preparation; and enhance instruction by providing outside speakers and field trips. 
In many cases, programs have been able to add an ESL class with civics instruction and increase participation, and others have used the funding to enhance instruction by integrating civics instruction within existing ESL classes.
